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ABSTRACT

It is evidence that the physical handicapped Digglgeople in higher education have lowered thammf school
education. While going through the policies andgpammes in India it is found that not much has kaeme in the field of
disability and higher education. The majority o ttisability people have the reciprocity of poveptpducing disability,
and disability resulting in poverty. Therefore, rhés a need to increase the Higher educatiorhfophysical handicapped
disability people. If the government able to pravithclusion education for physical handicapped hiigp people,

then the employability will increase and thus,rafiing dignified life for the persons with disakigis.

This paper expand knowledge on the accessibility hafher education to students with disabilities,
the study compared 170 such students in higheragidncinstitutions in Andhra Pradesh with 156 shtdewithout
disabilities for formal achievements and overalttipgpation in higher educatiorit creates unique challenges for the

inclusive education movement in India.

However, the results revealed that academic achiemts of students with disabilities were almoshagh as
those of students without disabilities, and ovestilldents' experiences were similar. Moreover, inithe sample of
two groups of students differed in areas of expees, as did students with various disabilities @gnthemselves.
The results indicates that students with disaédiinvested more time to meet the demands of shaities, participated in
fewer social and extra-curricular activities, ansed computers and information technology less. étigkducation
institutes still have a long way to go to reduce thap in social inclusion of students with disdieii and to adjust

academic standards for their needs.
KEYWORDS: Inclusive Education, Physical Handicapped, DisghiHigher Education
1. INTRODUCTION

Inclusive education has increasingly become a foolisglebate in discussions about the development of
educational policy and practice around the worlar(&ll and Ainscow, 2002). The education of chifdesnd young people
with special educational needs (SEN) and disadsliis now an established key policy objective imynaountries for
(Lindsay, 2007). The legislative and policy trerafsthe past 30 years or so have seen a clear ahdly from the
acceptance of the orthodoxy of segregated educédiochildren with special educational needs. THg paved the way
with the introduction of the Education for All Handpped Children Act of 1975, which was subseqyearthended as the
Individuals with Disabilities Act (IDEA) in 1990 anupdated again in 1997, to promote ‘whole-schapiproaches to
inclusion (Evans and Lunt, 2002). All EU countriesv have legislation in place designed to promotequire inclusion.

Some commentators (e.g. Pijl et al., 1997) haverided inclusive education as a ‘global agenda’.
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However, the definition and meaning are still thibject of much heated debate, and defining bestipeais no
simple task (Slee, 2001a). The inclusive educationement has been endorsed internationally by UNESSalamanca
Statement (UNESCO, 1994) and reflects the UnitedtioN® global strategy of Education for All
(Farrell and Ainscow, 2002). Inclusive educatiom@wv seen as central to human rights and equalrappities and a
priority policy objective of liberal democraciesiclusion challenges all those policies and prasttbat serve to exclude
some children from their right to education. Thedempinning ideal is that all children have the tigh be educated

together regardless of any special need or disgabili

The inclusion agenda is also fuelling discussiamsirad the roles of various specialists within theddf of SEN,
the purpose of those specialists, and special ¢dueh facilities that currently exist within theysem
(Farrell and Ainscow, 2002). It should not be assdphowever, that there is full acceptance of tislem of inclusion.
There is considerable debate about whether it higeaable, how it could be achieved. Debate alsstexiegarding the
extent to which this involves the deconstructionttod field of special educational needs and coostm of a regular

system that will meet the needs of all studenta{lih, 2002). Inclusive and integrated education.

Even today in a large number of developing cousitsiarted reformulating their policies to promdte inclusion
of students with disabilities into mainstream igher education. However, the developed countries lmave policies or
laws promoting "inclusive education,” a number @veloping countries continue to provide educatioseivices to
students with disabilities in "segregated” univiéesi and colleges. Typically, inclusive educationeams
"that students with disabilities are served prityan the general education settings, under thpamesibility of [a] regular
classroom teacher. When necessary and justifiahidents with disabilities may also receive somgheir instruction in
another setting, such as [a] resource room" (Mp&#ro& Scruggs, 2004, p.7). Historically, many edtional systems
have adopted an integrated education model as taminin approach in the move towards inclusive edanat

In the "integrated education"” model "whenever gaesistudents with disabilities attend a reguldiege or universities".
2. DEFINING INCLUSION

Despite the apparent convergence of internatior@icy and legislation around the inclusion agenda,
the definition and meaning of inclusive educatisstill the subject of much heated debate and idfinest practice is no
simple task (Slee, 2001a). The value of aimingtlier development of an inclusive education systemtith tolerance,
diversity and equity are striven for is uncontestbeé means by which this is to be achieved is nmohe controversial.
Dissatisfaction with progress towards inclusionvdralemands for more radical changes in many cam{lee, 1996).
In developed countries, however, it is easy to dopat an estimated 115-130 million children asrtige globe do not
attend school at all. Just as alarming are thettsmothers within the school system who are bekududed from quality
education or who are dropping out of school eadNESCO, 2005). Inclusion involves a particular eagil on the
educational rights of those groups of learners wiey be vulnerable or at risk of exclusion or undkm@vement.
As noted earlier, inclusion appears to be a gramtledusive concept. The fact that a single accegédihition has yet to
gain currency reflects its complex and contestemirea(Florian, 1998). Inclusive education looksbath the rights of
students, and how education systems can be tramsfoto respond to diverse groups of learners. fitesises the need
for opportunities for equal participation for anfudents with disabilities or special needs in tlieication system,
preferably in a mainstream environment. Despiteyrdvelopments, Ainscow et al. (2006) contend thatdevelopment

of inclusive practices in schools is not well ursedeod.
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The concept of inclusion replaced the earlier témegration’, which was used in the 1980s to referthe
placement of pupils with special educational neiedsnainstream schools. As Farrell and Ainscow (30p@int out,
the problem with defining integration solely inrtes of placement is that it tells us little abow tjuality of the education
received in that context. The integration movemeas based on an assimilation model. Its emphasisomgproviding
supports to individual students to enable thenfiton” to the mainstream programme without any mtpas being made to
that programme. In contrast to integration, in@usis about the pupil’s right to participate fuily school life and the
school's duty to welcome and accept them (BritislydRological Society, 2002). The British PsychotadiSociety’'s

definition of inclusive education is centred on fbkowing concepts:

» Rejecting segregation or exclusion of learners Vitwatever reason, whether it be ability, genderglage,

care status, family income, disability, sexual@glour, religion or ethnic origin.

* Maximising the participation of all learners in tkemmunity schools of their choice making learnmgre

meaningful and relevant for all, particularly thdsarners most vulnerable to exclusionary pressure.

» Rethinking and restructuring policies, curriculaltare and practices in schools and learning envirents so that
diverse learning needs can be met, whatever theginorior nature of those needs
(British Psychological Society, 2002, p.2).

The term ‘inclusion’ shifts the focus from the chtb the school. Unlike integration, which does spcify what
should be done, inclusion is used to describe ttenéto which a child with special educational deés involved as a full
member of the school community with full accessatal participation in all aspects of education. luson’ better
conveys the right to belong to the mainstream aroirda endeavour to end discrimination and to weolvards equal
opportunities for all (CSIE, 2002).

Florian provides a useful summary of a range ofnitéins of inclusive education and their varioumuges.

This information is outlined in table 1 below.

Table 1: Definitions of Inclusive Education

Definition Source
Forest and

Pearpoint, 1992
A set of principles which ensures that the stuaétit a disability is viewed as a valued and Uditsky, 1993
needed member of the school community in everye@sp '
A move towards extending the scope of ‘ordinaryiaas so they can include a greater | Clark et al,

Being with one another, how we deal with adversityy we deal with difference

diversity of children 1995
Schools that deliver a curriculum to students thloarganisational arrangements that are

different from those used in schools that exclunlaes students from their regular Ballard, 1995
classrooms

Schools that are diverse problem-solving orgarisativith a common mission that Rouse and
emphasises learning for all students Florian, 1996

Full membership of an age-appropriate class in yaeal school doing the same lessons as
the other pupils and it mattering if you are narth Plus you have friends who spend timg Hall, 1996
with you outside of school

The process by which a school attempts to respmadl pupils as individuals by

SN : o o Sebba, 1996
reconsidering its curricula organisation and priovis
Schools that are accepting of all children Thomas, 1997
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Florian also presents Inclusion International’'s9@pPdefinition as the only one which transcendsrbgon of
normalisation as it underlines participation rattlesn normalcy. According to this definition, Inslan refers to the
opportunity for persons with a disability to paipite fully in all of the educational, employmeobnsumer, recreational,

community, and domestic activities that typify exday society’(Florian, 2005, p.32).

Many definitions of inclusion have been advanced presented here, as inclusion has been definadsariety
of ways. In many publications, an explicit defiaitiis omitted and the reader is left “to infer theanings it is being given
for themselves” (Ainscow et al., 2006, p.14). Tlaiations in definition and interpretation suggéett the meaning of
inclusion may be contextual and that it will takfedent forms depending on the situation (Floria@05). This means that
the demands for inclusive education will be différ@according to perspective of the individual oows concerned.

It also means that inclusion will not look the samevery school even when it is argued on thesbaishuman rights.
3. WHY IS DISABILITY A DEVELOPMENT ISSUE?

The World Health Organisation (WHO) estimates th@% of any population are disabled (Thomas, 2005a).
In addition, approximately 85% of the world’'s chidsh with disabilities under 15 live in developinguntries
(Helander, 1993, cited in Robson & Evans, no dates. further thought that with disability, or immgment, being both a
cause and consequence of poverty, the Millenniume@ment Goals cannot be achieved without a dpediability
focus (DFID, 2000). People with disabilities havealth, nutritional, educational and gender needs yet the goals
related to these issues currently ignore the ofteique needs of people with disabilities within shegoals.
The WHO estimates that up to 50% of disabilitiess preventable, with 70% of blindness and 50% ofihgampairment
in children in developing countries being prevetdatr treatable (DFID, 2000). Although this cands&n as more of a
health issue than a disability politics one, itklto healthcare, malnutrition and poverty makesabiiity a development

issue.
3.1 From Segregated to Integrated Inclusive Educain

Higher Education in general and post-secondary aéhrcin particular, is a predictor of gainful empient in
meaningful occupations, opening opportunities fareer development, hence for quality of life. Carifor
"the old, the sick and the disabled" is a parthaf tultural heritage of India (Karna, 1999; Minysof Welfare, 1997;

Singh, 2001). Exploring the roots of welfare seegifor persons with disabilities, Karna states:

From time immemorial, it has been the part and glaof the cultural heritage of India to provide heind
sustenance to the poor and destitute. The Hindgiorlemphasised the value of compassion, chasttitanthropy and
mutual aid. The guild system, as existed in ancladia, also contributed to the promotion of suchctices for the

disadvantaged strata of society. (p. 27)

The custom of joint family and kinship provided iarAbuilt mechanism to support such practices. Adioag to
Miles (2000), rudimentary attempts to educate sitsleith disabilities were made in India long befsuch attempts were
made in Europe. He cites, for example, that spgcadapted curricula was used 2000 years earlieevadenced by
children's toys that were excavated in digging3amila. Also, the ancient "gurukul" system of ediima that existed in
India for centuries was sensitive to the uniqueutal, social, and economic needs of the studemdstfaeir families and
imparted life skills education recognizing the pui&l within each student (Singh, 2001). Howevbese educational and
rehabilitation practices were lost during the caddperiod (Singh, 2001).

| Index Copernicus Value: 3.0 - Articles can be sernb editor@impactjournals.us |




Does Inclusive Higher Education Can Help for Physil Disability 5
Handicapped People in India? A Comparative Analysis

The formal education of children with disabilitibegan in India in 1869 when Jane Leupot, with tngpsrt of
the Church Missionary Society, started a school'litind students" in Benares (Miles, 1997). Mildscareported that the
first formal school for children with intellectuaind physical disabilities was established in th&tera part of India in

Kurseong in 1918.

The education of children with disabilities in segated settings continued well after India gaimetependence
from Great Britain in 1947, with various non-govewnt organizations assuming increasing resportgilftir their
education. By 1966 there were 115 schools for stisdeith a visual impairment, 70 schools for studemith a hearing
impairment, 25 schools for students with an ortlipeisability and 27 schools for students withistellectual disability
(Aggarwal, 1994). According to Pandey & Advani (I99by 1991 there were about 1,200 special schimolstudents

with various types of disabilities in India.

One of the major initiatives from the Governmentlmdia to promote "integrated education” is thegpam of
Integrated Education of Disabled Children (IEDQ). 1974, the Ministry of Welfare, Central Governmeiitindia,
initiated the IEDC program to promote the integratof students with mild to moderate disabilitiatoiregular schools.
The program was also designed to promote the retemf children with disabilities in the regularhsml system.
Children were to be provided with financial suppést books, stationery, school uniforms, transposta special
equipment and aids. The state governments werddawwith 50 percent of the financial assistancériplement this

program in regular schools. However, the prograrhwiid little success.

Rane (1983), in his evaluation of this programhi@& State of Maharashtra, reported that (a) theavailability of
trained and experienced teachers, (b) lack of taiem among regular school staff about the problefrdisabled children
and their educational needs, and (c) the non-aikijaof equipment and educational materials wergor factors in the
failure of the program. Also, a lack of coordinatiamong the various departments to implement therse was another
major factor in the failure of the IEDC plan (Azd®96; Pandey & Advani, 1997). Mani (1988) reportieat by 1979-80,

only 1,881 children from 81 schools all over theminy had benefited from this program.

This finding is even more significant for peopletlwiphysical and sensory disabilities, whose ranfe o
employment is limited to jobs that require feweygibal abilities and skills (Kendall & Terry, 199B8|cGeary, Mayer,
Gatchel, Anagnostis & Proctor, 2003). Accessibility education is therefore especially important feople with
disabilities (Drake, Gray, Yoder, Pramuka & Llewall 2000; Dorwick, Anderson, Heyer & Acosta, 200%har, 2003;
Inbar, 1991; Getzel et al., 2001; Rimmerman & AnaBergman, 2005)

Despite the revolution in social and legislativdigies on provision of equal opportunities for edtion and
employment for people with disabilities, there idll sa long way to go (American with Disabilities cf 1990;
Canadian Human Rights Act, 1985; Individuals witisdbilities Education Act, 1997; Quinn & Waddingta?009;
United Nation Convention on the Rights of Persoith Wisabilities, 2006). It is estimated that 08y14% of all students
in post secondary education institutes in the U& @reat Britain are students with disabilities, i&hin these countries

over 18% of working-age people are disabled.

Expectations of higher enroliment of students vdibabilities have prompted academic institutesntooduce
innovative programs to meet these students' neSgscial programs have been opened for students vigtmal

impairments, students  with learning disabilities, nda students  with psychiatric disabilities

| Impact Factor(JCC): 1.4507 - This article can be denloaded from www.impactjournals.us |




L6 Bonela. Ganapathi |

(Oved, 2007; Sasson, Greenshphon, Lachman & B®0G3; Stodden, Roberts, Picklesimer, Jackson & §haa06).
However, research initiated for legislation propssa 2008 found a lack of consistency in policyevaluation criteria,

of entrance requirements, and of support and stigp@rograms developed by the different institn§ig¢Yorgan, 2006).

The opportunity these changes presented for thision of students with disabilities in higher edtion
institutions, and the resources dedicated to thgpgse, call for an in-depth examination of theuliss How do these
students participate in academic and studentrifgeneral? The aim of the present study is to ekpaowledge on the

academic performance and experiences of studetiis/aiious disabilities in higher education.
4. ACADEMIC PERFORMANCE AND EXPERIENCES OF STUDENTS

The two most traditional objective measures of aoad performance of students are Grade Point Aee(@PA)
(McKenzie & Schweitzer, 2001) and the Success Indéich is the rate of courses the student has e without
failure (Foreman, Dempsey, Robinson & Manning, 200h recent years, subjective measures have beededa
reflecting students' self-evaluation in self-repouestionnaires. These measures refer to persactdr$, such as

self-perception of success and satisfaction (Pakeil& 1998; McKenzie & Schweitzer, 2001).

Only in the last decade has students' performaegeirbto be examined from a perspective of expegienc
activities in the broader context of students'sqRace & Kuh, 1998). This change is embedded iextansive definition
of participation as an integrated term of involvertni@ activities, evident in the interaction progdgtween an individual
and her/his environment (Eriksson & Granlund, 200M)e term participation has several dimensionkintp part,
inclusion, involvement in various life areas, anctess to the necessary resources (Moller & Danégn007).
This conceptualization means that students' expegi include participation and learning in all aspeof academic

institutional life, in and outside the classroom.

In addition, according to Pace & Kuh (1998), studeshould be encouraged to expand and exercise the
knowledge gained in formal learning to interacthnitudents, faculty members, and other people daitdie campus.
Thus, formal and non-formal learning experiences; and off-campus interactions, are part of stuslentles.
The present study chose to include, in additiorth usual academic performance measures, a braaéppen of
students' participation in diverse, multi-dimensibexperiences related to their roles, and to esaltheir perceptions of

their gains and satisfaction with their studies.
4.1 Challenges to Inclusion of Students with Disaliies in Academic Studies

Despite changes in many Western countries' legislaand the development of programs for studenth wi
disabilities, in recognition of the importance ofgler education for individuals, families, and sigi at large,
low enrolment and high first-year dropout have béamd (Dutta et al., 2009; Mpofu & Wilson, 2004pw enrolment
and high dropout can be understood as the resulinaflequate accessibility of higher education iastins,
lack of support, adverse social attitudes and &odsolation, as well as low financial capacity
(Foreman et al., 2001; Jung, 2003; Johnson, 20@&evizie & Schweitzer, 2001; Mpofu & Wilson, 2004).

Among the supporting factors, studies have showenitfiportance of faculty's attitudes toward studemits
disabilities, their awareness of these studenwstisieand their knowledge of the reasonable accomtiond available.

These attitudes influence success or failure otlesits with disabilities, and affect inclusion inghér education
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(Rao, 2004). Negative attitudes of faculty and adstiative staff may prevent students, especidligents with invisible
disabilities, from disclosing their disabilities danfrom requesting accommodations they are entitled
(Jung, 2003; Johnson, 2006).

In a survey, 50% of students with disabilities caded that faculty members understood their ndeatspnly
25% of faculty members were willing to change theterial covered in their courses to suit theseesitg] learning needs.
Most (82%) of the students indicated that facultyermbers needed to learn more about disabilities
(Barazandeh, 2005; Kraska, 2003).

The emphasis, however, is upon the student tohét dystem rather than the system to adapt to nheet t
educational needs of a student. In India, "integtaducation" has been provided mainly to studerits mild disabilities
who are considered "easy" to include into regut&ios| programs. Students with severe disabilities, majority of cases,

do not attend a school, or in rare cases, attameteial school.

This has not translated in the entry of studentbigher education because of various reasons triciaral
facilities within institutions, attitudes towardsensons with disabilities, transportation facilitieend lack of support
services are a few areas, which hinder the entrstudents with disabilities into higher educatitmterest in inclusive
development is growing within governments, civitgdy, and the development community, but effontshiese areas are
hamstrung by the lack of research exploring thk between disability and poverty and evaluationgobd practices.
This lack results directly from the scarcity of tiyadata. Therefore, a main priority of the Diditlgiand Development
(DD) Team at the World Bank is being proactive iangrating the type of information that can makeluisive

development possible and helping the Bank to beataader in this area.

India has made impressive economic gains in theféas decades and currently has tielatgest economy in
terms of purchasing power parity. Despite this iowement, more than 260 million people in India livepoverty.
This paper begins with a brief history of spec@li@ation in India, including changes to governniegislation and policy
in the move towards more integrated educationavipian. A number of strategies are presented taesddthe current

challenges that Indian administrators and educ#éeoesin the move towards more integrated education

In regard to academic achievements, studies haversttonflicting results. Some found the averagedgsa
among students with disabilities significantly lawéhe percentage of course drop-out and failunesourses higher,
and the study period (number of semesters) longéran those of students without disability
(Foreman, Dempsey, Robinson & Manning, 2001). Sitglevith disabilities reported a subjective feelthgt they were
not succeeding like other students, as well ascdifyy in coping with the required investment dgithe study period
(Foreman et al., 2001; McKenzie & Schweitzer, 20@hyd a sense of social isolation (Shevlin, KennyléNeela, 2004).

Other studies, however, found no difference betwstedents with and without disabilities in averagades
(Horn & Berktold, 1999). Several studies found aggr grades of the former higher than those of #téerl
(Willett, 2002; Jorgensen et al., 2005).

The importance of higher education in providingdstuts with disabilities decent employment oppottesiand
social status is well documented. At a time of $&give endorsement of access to higher educadiod,of changes in

attitudes resulting from the struggle for equahtigyfor people with disabilities, it is crucial bwoaden knowledge and
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understanding of the broad perspective of achiemesnand experiences of this group of students gheri education,
and to compare them with those of students witltigdbilities. The aim of this study is precisehatthto examine the
broad perspective of achievements and experierficeidents with disabilities in higher educatiorddn compare it to

those of students without disabilities.

The major outcome measures chosen for comparisae weademic performance, participation in student
experiences, self-evaluation of personal gains aokievements, and students' satisfaction with tlesjperiences
throughout their studies. Respondents' personahctaistics, as well as their disability charaisters, were examined to
evaluate their effect on the outcome measuresrdsearch questions compared students with and wtithisabilities, and

students with various disabilities (physical, sepsand psychiatric) among themselves, on the onécmmeasures.
5. LITERATURE REVIEW
What is disability?

“l live in a cocoon of social making Peeping out the world from behind a curtain.” Asha Hans
(Hans & Patri, 2003: 5)

A focus on disability in global development not ypndises questions of diverse local interpretatiofihe same
issue, but also the need to accept the diversiteetls within this ‘group’ depending on both theuraof impairment and
cultural context. The linguistic translation, ldb@e personal understanding, of new, often ‘northe¢erminologies and
ideas can be problematic, and the English worahiligy’ does not escape this conceptual tensiorthis light, it is useful

to outline models and definitions of ‘disability’hich are in use.

The medical model defines disability scientificalys a physical, medically-diagnosed deficit whietndicaps.
It is impairment-focused, isolating the experiermfe disability from external influences such as stali attitudes.
In the UK, the medical model is reflected in the/gto-medical dominance of segregated educatiorctiddren with
disabilities in the 1950’s (Clough & Corbett, 2008hich was transported to developing contexts blprdalists and
development agencies. This model can be seen, lewwas being dominant long before the 1950’s, whhanthropic,
charitable institutions being set up from the m&DQs in both north and south, particularly for 8lior deaf children,

by Christian missionaries.

In India today, the Ministry of Social Justice aachpowerment, which is responsible for people witakilities,
has a medically-inspired classification system whgrone’s disability either falls into the categoffilocomotors, visual,
hearing, speech or mental (GOI, 2005). These bizddgorizations cannot demonstrate the extent actetype of
impairment, which could assist in assessment oficakdind in some cases educational, need, andrimbearing on the
social aspects of disablement, perhaps reflectutyral perceptions of what ‘disability’ means india. This is further

explored in Section 3.1.
6. WHAT IS INCLUSIVE EDUCATION?

Until recently, most conceptual literature on irstle education was Northern (European and Northrigae) in
origin, taking a ‘whole-school’ approach to institunal change (Peters, 2004), and influenced bysth&al model of
disability. Children in special schools were sesrgaographically and socially segregated from thears, and the initial

movement to locationally integrate these studemtmainstream schools (‘integration’) shifted to omieere the whole
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school was encouraged to become more adaptablénelodive in its day-to-day educational practices &ll students
(‘inclusive education’). Pedagogy in particular waghlighted as the key to meeting all studentsicadional needs by
making the curriculum flexible, and so more acdassiBy recognising that teaching methods which roaike curriculum
accessible to children with disabilities can alsakenlearning accessible to all students (Ainscd@52 Ainscow, 1991),
a teacher or school principal is well on the wayinproving the overall quality of their school. this way, inclusive

education is not a disability-only issue, but anaadional quality issue (ibid).

The importance of higher education in providingdstuts with disabilities decent employment oppottesiand
social status is well documented. At a time of $&dive endorsement of access to higher educadiod,of changes in
attitudes resulting from the struggle for equahtiggfor people with disabilities, it is crucial twoaden knowledge and
understanding of the broad perspective of achiemsrend experiences of this group of studentsgheri education, and

to compare them with those of students withouthidigizs.
7. OBJECTIVES

* To examine the broad perspective of achievements experiences of students with disabilities in kigh

education
» To study the present situation of physical handiealdisability people in Andhra Pradesh
e To compare it to those of students without distiediin higher education

e To suggest suitable policies and programmes tadet the physical handicapped disability peopléigher
education.

The major outcome measures chosen for comparisae weademic performance, participation in student
experiences, self-evaluation of personal gains aokievements, and students' satisfaction with tlesjperiences
throughout their studies. Respondents' personabcteistics, as well as their disability charaisters, were examined to
evaluate their effect on the outcome measures.rébearch questions compared students with and wtittisabilities,

and students with various disabilities (physicahsory, and psychiatric) among themselves, ondbksome measures.
8. RESEARCH METHODOLOGY

The present study is to examine the current stafuphysical handicapped situation in Andhra Pradesh
The researcher would conduct the survey of senares accommodations for students with disabilitreshe various
institutions as these students were recruitedsnaavball sampling method and a study on studecasleanic performance
and their participation in student experiences.eH&e report the results of the latter. In the smifiDisability Studies
(Barnes, 2004), the research steering committdadad people with and without disabilities and stuid' representatives.
Students with disabilities played some part inghaly's design, recruitment, and data collectidre ferm "students with

disabilities" refers to students who reported theliress as people with physical, sensory or mensalliiity.
9. RESEARCH POPULATION

A total of 326 students attending higher educatimtitutes in Andhra Pradesh (six universities 8Adcolleges),

who had studied at least one year in a higher duncanstitution, participated and signed a conséoim.
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They formed two groups: (a) a research group ofsté@ents with physical, sensory or psychiatriabligties, who were
recruited in response to numerous advertisemeuitgalts for participation disseminated on Intemebsites, in offices of
the Dean of Students, and in Student organizatifs)sa control group of 156 students without dikaés, who were
matched as closely as possible, by education,aagkinstitution, to the research group; these stisde&ere recruited in a

showball sampling method.
10. DATA ANALYSIS

Descriptive statistics, including means, standardations, frequencies, and percentages, were lagdcufor the
whole research population, and for each groupufesits' personal and academic characteristicsSQimre analysis and

t-tests were conducted to compare personal anceatadharacteristics of students with and withasabilities.

To answer the study questions the following procesluwere used: Analysis of Variance (ANOVA) and

Chi Square test served to measure differencesadesaic achievements (GPA and course density) aticheninvested in
studies (time after classes and meeting deadlibetjyeen students with and without disabilitiesveleof significance
was set at p= 0.05 for all analyses. Table 2 stovesemblance between the characteristics of thegtaups of students,
with and without disabilities. No significant difence is seen in students' average age, familyilgraind ethnicity.
However, the group of students with disabilities fea higher proportion of males and immigrants tkiaa group of
students without disabilities, and a much smalleopprtion of students who worked during their sesdi
(40% as compared to 74%).

Table 2: Description of Subjects by Demographic Vaables

Students without Students with Difference
: Disabilities (N = 156) Disabilities (N = 170)
Variable Category
Nl eEr e Percentage NUTTIZEE Percentage =
Subjects Subjects X
Gender Male 92 54.1 30 19.2 42.28***
Female 78 45.9 126 80.8
Andhra -
g:?tze of Pradesh(Telangana) 143 84.1 142 91 8.67
A.P(Coastal A.P) 25 15.9 14 8.5
. Single/ divorced/ 140 87.6 114 78.4 NS
Marital widowed
Status Married 24 14.1 31 19.5
In relationship 7 4.1 11 7.5
Hindu 140 84.4 134 85.9 NS
Ethnicity Mus_lir_n 24 14.1 17 10.9
Christian 4 2.4 3 1.9
Other 2 1.2 2 1.2
Higher education 56 32.9 56 35.9 NS
No higher 58 341 59 37.8
education
Education of Mother_s higher o8 16.5 o 15.4
parents education
Father's higher 24 14.1 17 10.9
education
Unknown 4 2.4 0 0
Employment| Employed 65 40 115 74.2 38.78**1
*P<0.05
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There were some differences in entry requirememtsstudents with disabilities and those withoutabisties.
More students with disabilities were admitted tadgemic institutions without full matriculation céidates and with lower
grades. A t-test for two independent samples redealsignificant difference (t = 1.66; p = .000h significant difference
was found in the psychometric exam grade, witharage of 628.13 (SD = 83.4) for students withdsékilities and of
591.86 (SD = 95.43) for those with disabilities i tast finding should be taken cautiously due @ngnmissing data.).
In addition, more students with disabilities too#risitional preparatory programs and transferrechfanother academic

institution to the present one than did those withiisabilities.

Students in the group with disabilities had senslisgbilities (sight and hearing) (n=65), neuronulescdiseases
(CP, neuromuscular impairments, spinal cord, muskédetal) (n=61), psychiatric disabilities (n=3%nd multiple
disabilities (n=5).

11. RESULTS

Academic Characteristics

Entry requirements for students with disabilitieee somewhat different from those for students witho
disabilities. More students with disabilities wexemitted to academic institutions without full medtation certificates
and with lower grades. A t-test for two independesamples revealed a significant difference (t =616 = .000).
No significant difference was found in the psychtnmoeexam grade, with an average of 628.13 (SD #4)8for students
without disabilities and of 591.86 (SD = 95.43) foose with disabilities. However, this finding siie be taken cautiously
due to many missing data. More students with diissi took transitional preparatory programs arghsferred from

another academic institution to the present one tlé those without disabilities.

Table 3: Differences in Participation between Studats with and without Disabilities

: Statistical Stu_den_t§ _with Stud_ents_ \_N_ithout
Experiences on a 1-4 Scale value Disabilities Disabilities F Values
(N=164) (N=147)
. Library Mean 1.26 1.17 NS
SD 0.65 0.57
e Computer and information Mean 1.45 1.61 4,17
technology SD 0.67 0.67
. Course learning Mean 1.45 1.57 4,14**
SD 0.52 0.5
*  Writing experiences Mean 1.16 1.15 NS
SD 0.58 0.57
» Experiences with faculty Mean 0.72 0.82 NS
SD 0.59 0.58
. Mean 0.66 0.9 11.10%*
* Art, music and theatre SD 0.59 0.68
. Campus facilities Mean 0.72 0.82 P=.59
SD 0.4 0.49
*  Clubs and organizations Mean 0.36 043 NS
SD 0.53 60
» Personal experiences Mean 1.38 1.28 NS
SD 0.61 52
» Student acquaintances Mean 1.41 1.49 NS
SD 0.66 0.61
* Science and research Mean 0.68 0.77 NS
0.54 0.59
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Table 3: Contd.,

. Tooic of i SD 1.37 1.35 NS
opic of conversation Mean 056 054
. Inf tion i i Mean 1.38 1.35 NS
nformation in conversation SD 057 051
C Mean 1.11 1.11 NS
Overall Participation Score sD 037 0.34
. . . Mean 1.51 1.54 NS
Estimation of Gains sD 0.55 0.58
Satisfaction Mean 2.83 2.65 11.52%**
SD 0.46 0.48

Chi square analysis revealed that students withbdises invested more time in their studies awdl ldifficulty
adjusting to the required timetable. They studi@oveekly hours more outside class than did studarttge control group

[y’ = 38.47; df = 6; p < 0.001]. They also submitteditt assignments and papers later than those wittieabilities,

some of them

Differences between Students with and without Disalities

Academic Performance

Analysis of Variance (ANOVA) revealed a significadifference between the two groups in the totaldgra
average (F(1) = 4.257, p = .04. Eta square = .0ll8).students were asked to note their grade awenag 1 — 5 scale in
five groups of grades (1 = 90-100; 2 = 80-90; 30=80; 4 = 60-70; 5 = 50-60). The GPA of studentthwlisabilities was
lower (2.11) than that of students without disaieii (1.93).

That is, the GPA of students with disabilities wadsse to 80, while the grade average of studentbowt
disabilities was close to 90. An ANOVA also showedgignificant difference in the average of studetsirse density
per semester (F = 24.714, p = .000). Students wifttizabilities attended an average of 6.67 coursbie students with

disabilities attended an average of 4.40 courses.

12. CONCLUSIONS

The present research deepens knowledge and percegitiout participation and inclusion of studentshwi
disabilities in higher education. It indicates ®nts' experiences and their satisfaction with theather than merely

traditional academic achievements, as importardaueés of inclusion.

It also raises considerable dilemmas regardingugich of these students because of the great éffeyt must
expend to meet the demands of their studies suotlgsgr quantity, technology, and pace. Althoudfe tacademic
achievements and experiences of students with athewt disability are notably similar, the gap iocg&l inclusion and

involvement in extra-curricular activities is stilide.

Apparently, accessibility rather than ability ig texplanation for academic differences betweenestisdwith and
without disabilities. These findings may help higkeducation institutions, policy makers, and prsi@sals to identify the
accommodations and services needed to enhancesiowtlof students with disabilities. First and foosth the flexible
admission procedures for students with disabilijiesved itself as a justified opportunity for theim enter higher

education.
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